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Abstract 
Feedback from students is a valuable tool for teachers who based on the feedback get to evaluate 
their teaching performance and to then plan their work [1] and that is the main reason why the interest 
in student feedback has been increasing over the last decade [2]. The term "student feedback" refers 
to students' opinion about the teaching and usually includes students’ perception of learning and 
teaching. It may include descriptions of factors that support learning, as well as out-of-school factors 
that support learning. The feedback can be collected through interviews or discussions and be 
anonymous or written feedback [3]. 
Different authors [1], [4] suggest that the value of student feedback has increased significantly as it 
improves teachers’ professional development and is a necessary tool for leading education in the 
desired direction. Researchers from previous studies [4], [5] find that feedback is increasingly being 
taken into account when planning work. On the other hand, studies on the same topic with students 
[2], [6], [7] has shown that students feel their opinion has not been taken into account, and that they 
often do not get asked for feedback. When feedback was asked then it seemed it was not taken into 
account. 
The purpose of the present study was to identify the middle school teachers’ attitudes towards the 
need for student feedback and to find out their reasoning behind it as well as to find out teachers' 
views in regards to the impact of feedback on the teachers’ professional development.  
The empirical part of the qualitative study was carried out using semi-structured interviews with ten 
middle school teachers. The qualitative inductive content analysis was used to analyze the data. 
The current study showed that middle school teachers feel that students feedback is important 
because it provides them with information about the performance of their work. Teachers also felt that 
asking students for feedback is important as it improves the cooperation between the students and the 
teacher. Furthermore, through feedback, the teacher and students become colleagues who make 
decisions collectively. 
The study also showed that feedback was more needed when they were starting to teach and did not 
have any prior experience of teaching. Also, the interviewed teachers claimed that young students do 
not provide as helpful feedback as older students and that is why younger student do not get asked for 
feedback very often. Another outcome of the study showed that although students give honest 
feedback, the teachers lack the time to ask for it. The study also revealed that teachers feel that they 
need feedback from students to help with professional development. Student feedback encourages 
teachers to try new things. 
Keywords: feedback from students, the need for feedback, professional development of the teacher. 
1 INTRODUCTION 
Feedback from teachers is important to students, whose emotional state, motivation and attitudes 
towards assignments and learning are dependent on teachers’ feedback [8]. Student feedback on the 
other hand is important to teachers who based on the feedback can evaluate their performance as 
teachers, plan their work [1] and develop professionally [9]. In this article, the term "student feedback" 
is referring to students' opinions about teaching that includes descriptions of factors that support 
learning and factors that do not support learning. The feedback from students is collected either by 
having a one-to-one conversation with a student about teaching methods, as a group discussion, or in 
writing given anonymously or non-anonymously [3]. Previous studies on attitudes towards student 
feedback has shown that teachers have both positive [10], [11], [12], [13], and negative [10], [14] 
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attitudes towards students’ feedback. Positive attitude goes together with more positive attitude 
towards evaluating process and being open to changes in teaching and going along with modern 
teaching [10], [15]. Negative attitude comes from the belief that the grades have a strong impact on 
the students' feedback [14]. Negative grades would impact student’s ability to give objective feedback 
and is therefore seen as a revenge on teacher. On the other hand, a study with students has shown, 
that students worry a lot about how not to offend the teacher when giving feedback. There were 
students who said they don’t want to hurt the teachers’ feelings [2]. Researchers have also found that 
teachers do not consider the students to be competent enough to give feedback towards teaching 
[14]. A study on students found, that in their opinion the teacher who does not ask for the feedback is 
considering themselves to be more superior to the students and believe themselves to know better 
when it comes to the needs of the students than the students themselves [2]. This study aims to 
identify the middle school teachers’ attitudes towards the need for student feedback and to find out 
their reasoning behind it as well as to find out teachers' views in regards to the impact of feedback on 
the teachers’ professional development. 
1.1 Theoretical Background 
According to teachers, asking feedback regularly is necessary for both the learner and the teacher and 
without asking feedback there cannot be targeted learning [16]. Different studies indicate that student 
feedback is requested for various reasons. The main purpose for asking feedback is to inform the 
teacher about their teaching methods effectiveness. In addition, the students' feedback is providing 
information about the quality of teaching to the staff [17], [18]. 
In a previous study [5] in higher education has pointed out that university’s lecturers attitude is a 
determining factor in the use of student feedback. If the university lecturers are having a positive 
attitude towards students’ feedback, then they are willing to make changes in their course based on 
the received feedback. Also, the teachers who value student feedback fine that student feedback is 
helping them to improve their teaching skills and to develop professionally as a teacher [19]. In a study 
with middle school teachers it turned out that a third of teachers asked feedback from students in 
order to make teaching more effective, and took students’ opinion and proposals into account when 
planning studies ahead [20].  
In a previous research [10], [18] about teachers’ attitudes it turned out that although teachers' overall 
attitude towards student feedback is positive and teachers value the feedback received from students, 
they do not make changes in their teaching based on feedback collected from students. From a study 
conducted in England that investigated how teachers asked students for feedback, it turned out that, 
despite the students' lack of experience in offering suggestions to the teacher, students had plenty of 
teaching-related suggestions [2]. 
In a study conducted in Estonia that investigated a formative assessment, the teachers pointed out 
that students should be taught to provide feedback and those students who have been practicing 
giving feedback are giving feedback in an adequate and supportive way [16]. 
As previously mentioned, student feedback is especially valued by beginner teachers who thought, 
that students provide reliable and useful feedback and student feedback is having a positive impact to 
their work satisfaction. In addition, the teachers find that they need more student feedback because 
there is room for improvement in their professional skills and they are more precarious in their 
teaching [4]. Some however, thought that students do not have much to say about teaching and 
lesson planning [14]. A previous research also found that teachers who are more experienced do not 
want to change their teaching methods [18]. 
Earlier studies [2], [21] with students have shown that students like to be asked for feedback by 
teachers. Asking feedback from students shows to them that the teacher cares about their opinion and 
that the teacher wants to understand the students. Students on the other hand thought that they could 
provide teachers with useful information about learning and teaching. A study conducted by the 
general education school leaders revealed that they did not see the need or opportunity to make the 
decision-making process more democratic in the school and the involvement of the entire team, so 
they did not see the value in student or staff feedback [22]. The involvement of the entire team, 
including the students, in the decision-making process, however, is characteristic of democratic school 
organization [23]. 
According to different authors, the reliability or quality of the feedback depends on number of factors. 
Previous studies [16], [20] performed in Estonia with teachers and students, revealed that the age of 
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students was considered important factor in order to be able to give reliable feedback. Teachers found 
that especially younger students give more positive feedback [16]. Many teachers agreed that 
feedback from students is reliable in assessing the quality of teaching and in designing quality 
enhancements, but there are also teachers and educational institutions where students' feedback is 
not taken seriously enough. One of the main problems is the interpretation of feedback which can lead 
to false understanding. Another problem is the institutional structure that makes teachers give grades 
more easily in order to get more positive feedback, because getting negative feedback indicates, that 
the teacher is not doing a good job at teaching. The third problem is the publication of feedback in 
school website that is seen for all school staff and students. Teachers have negative attitudes of 
reviling students feedback in public, because it brings humiliation and negative emotions rather than 
improvement in teaching skills. The focus should be on the students' perspective and the correct 
understanding of it, not on evaluating teachers [15]. In a study that summarized the general 
conclusions from the research on student ratings the most common misconceptions about student 
feedback were that students cannot make consistent judgments because their young mind is variable. 
Another myth was that students’ ratings are just popularity contests and students want easy courses. 
The teacher that entertains students and lets them of easily gets better feedback. Furthermore, 
another myth was that students’ ratings are unreliable and invalid. On the latter mentioned myth the 
study says that it ignores more than 50 years of credible research on the validity and reliability of 
student ratings. The same study claimed that in general student ratings are reliable and valid [17]. 
The professional development of a teacher is necessary to be competent enough to analyze the 
feedback he or she receives [24], but there are evidence, that collected feedback from students is not 
often used to improve teaching quality. Only few teachers pointed out that they made major changes 
to their teaching practice and methods based on feedback from students [18]. By emphasizing student 
feedback to a student teachers’ we could possibly make future teachers appreciate the feedback more 
[25]. 
The reflection shows the teacher the past work results and criticizes past behavior and creates a 
vision of how to make work more effective in the future [26]. It is suggested that self-assessment is an 
evaluation of the results and activities that will reveal the strengths and weaknesses of the teacher. 
While analyzing teachers work it is important to get feedback from students in regards to whether the 
selected learning strategies are sufficient for student [27]. The higher the teacher's reflection and self-
analysis skills are the higher goals they are going to set for developing their competence [28]. 
Reflective practices are giving teacher a change to make better use of students’ feedback. Through 
collecting student feedback, the learning becomes a process of exchange and teacher is developing 
better relationships with their pupils [25]. During the reflection, the teacher analyses their experiences 
and uses students feedback to get more information. The value of reflection is based on the 
perception that it is always possible to get better on a professional level trough reflection. In previous 
studies [1] the teachers pointed out, that they know their students’ opinions without asking their 
feedback, so they do not need the students to give feedback. On the other hand, they understand they 
need to improve their teaching skills but do not know how to ensure their professional development. 
In summary although student feedback is important for both students and teachers, teachers' attitudes 
towards student feedback can be either positive or negative and that for various reasons. Valuing 
feedback determines the extent to which it is used to make teaching more effective. According to 
teachers the reliability of student feedback depends on a variety of factors, such as the age of 
students giving the feedback and the myths about student feedback. Feedback, however, is 
considered essential by both students and teachers. Students see the importance of feedback in 
sharing useful information with teachers regards to teaching methods and teachers consider student 
feedback to be important as it supports teachers’ professional development. 
Based on the theory, the aim of this study was to identify the middle school teachers’ attitudes towards 
the need for student feedback and to find out their reasoning behind it as well as to find out teachers' 
views in regards to the impact of feedback on the teachers’ professional development. This aim was 
approached with the following research questions: 
1 How do teachers describe their attitudes regarding feedback from students and what was their 
reasoning for their attitudes? 




The present study used a purposeful sampling [29] and criteria for the participants was that they were 
teaching in middle schools (7-9 grade). The subjects were selected on the principle that no more than 
two teachers would be interviewed from one school. Participants were contacted by e-mail. Ten 
female teachers from five southern Estonian towns participated in the study. The background data of 
the participants can be found in table 1. on the following link: http://lingid.ee/1iUKU 
The data was collected using semi-structured interviews. In this way, it was possible to develop a 
targeted conversation and move away from the rigorous question-answer survey [30]. A semi-
structured questionnaire was developed based on research questions and previous studies [1], [4], [5], 
[6], [7]. According to the research questions, two thematic blocks were formed: teachers' attitudes 
towards feedback from students with explanations about their attitudes and the assessment of 
teachers' feedback on the need for professional development. Each topic block contained two main 
questions and further clarifying additional sub-questions. The full questionnaire can be found in table 
2. on the following link: http://lingid.ee/T94jU 
First, an interview questionnaire was prepared, and then a pilot interview was conducted with a 
participant who was fitting the criteria set by the author of this work, to verify the comprehensibility of 
the questions and the relevance of the research questions and whether all the research questions will 
be answered. The findings from the first pilot interview proved to be inadequate and were not used in 
the data analysis of this work. A second pilot interview was carried out on the revised interview 
questionnaire, followed by no changes to the questions plan, the data was used in the data analysis. 
For qualitative analysis, a qualitative inductive content analysis method was chosen, which is suitable 
for subjective interpretations and analysis of text data through a systematic coding and arrangement 
process [31]. The analysis took place in various stages. The data analysis consisted of three steps: 
transcription of the interviews, coding, and categorizing [32]. The formation of categories can be found 
in table 3. on the following link: http://lingid.ee/Kb2Tq 
The researcher was keeping a diary during the research process in order to increase the reliability of 
work and to get an overview of the progress of the work [33]. In addition, a co-coder was included to 
the work, who encoded one interview completely. Both encoded interviews were then compared and 
the differences in codes were discussed and reached a consensus. 
3 RESULTS 
The aim of this study was to investigate the middle school teachers’ attitudes towards the need for 
student feedback, to find out their reasoning behind it and to find out what impacts student feedback 
may have on the teachers’ professional development. The findings described under each research 
question and are supported by quotations from the interviewees. 
3.1 Attitudes towards the need for student feedback and with explanations 
3.1.1 Positive attitudes toward students’ feedback 
The teachers who participated in the study pointed out a number of aspects that creates a positive 
attitude towards student feedback. According to the participants the teacher receives feedback about 
the quality of teaching. The teachers pointed out that it is important to find out whether the students 
understand the teacher or not. They also pointed out that there are aspects that teachers do not think 
of themselves about their teaching methods and therefore it is important for students to be able to 
express their opinions about what is methodically suitable for them and what is not. The study showed 
that through student feedback the teacher gets information about whether they are doing a good job, 
and student feedback is a direct indicator of the quality of teacher's work. According to the participants 
the feedback provides confirmation that students have understood what they were taught. 
Feedback is needed because without it you can’t be a hundred percent sure that everyone 
understood what was being taught (Kärt). 
The participants mentioned that asking students for feedback helps to improve the cooperation 
between the teacher and the students. Also asking feedback helps to improve the relations between 
the teacher and the students and it helps the teacher to fit in with the class. The teachers pointed out 
that feedback from students enriches the teacher-student interaction and helps the teacher to achieve 
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better engagement with the classroom. Asking for feedback will show students that the teacher 
considers them to be equal partners. 
For me, feedback is very important in the sense that it just helps to ease into that class and 
shows that you are not above the students, but you are a tool for the students to acquire 
knowledge. Asking students for feedback will definitely help me to be accepted by the students 
(Kärt). 
The teachers indicated that mostly students want to give feedback and giving feedback is important to 
students, because it makes them feel that they are a part of the learning process. Teachers mentioned 
that students sometimes give feedback even when they are not asked for feedback, but in most cases 
the students do not give feedback on their own initiative. 
The student will not automatically get the idea to give feedback, the teacher has to realize, that 
something is wrong and ask for feedback (Kersti). 
The participants feel that students are competent enough to give feedback based on their experience 
with different teachers. According to the teachers, feedback can be asked from students of all ages, 
because when a teacher is competent enough one can give meaning to all kinds of feedback. For 
example, if students pointed out that a lesson was boring, or another lesson was interesting then 
students can also explain the aspects that caused boredom or made the lesson interesting. It was 
pointed out that middle school students are able to comment on the methodology that teacher the 
uses and make suggestions about the teaching methods, because they have experience with the 
teaching methods of other teachers. 
Students gave very justified feedback and I take it very seriously. For example, when a student 
writes that I spoke too fast, then l admit that it is quite true as I tend to hurry (Karin). 
The teachers in the study pointed out that feedback from students is reliable because students in their 
opinion are honest. Teachers think that students are honest in giving feedback both publicly and 
anonymously. Students in the teachers’ opinion are happy to give straightforward and honest 
feedback because they do not expect that giving feedback could be harmful to them. It also came out 
that if a student has a trusting relationship with a teacher, then the student will give more honest 
feedback as he is certain that he will not be subjected to punishment or disapproval. 
Middle school students do not really think about what the teacher might think about the 
feedback that the students are giving, and because of that they give honest feedback (Kersti). 
3.1.2 Negative attitudes towards students’ feedback 
The teachers who participated in the study also pointed out a number of aspects that creates a 
negative attitude towards student feedback. They pointed out that if a teacher is wasting lesson time 
on collecting feedback then that teacher will not have enough time to go through the compulsory 
material. The teachers thought that other teachers who allow students to give feedback will do so at 
the expense of important topics of compulsory material. The teachers said that asking students for 
feedback is a waste of time, because students do not develop more communication skills by giving 
feedback. 
During a long period of being a teacher l have seen teachers that speak off their lessons by 
letting students talk and argue, but it all goes on at the expense of important lesson topics (Tiiu). 
The study found that teachers do not want to receive feedback from students if the feedback is 
constantly negative and offensive. The teachers pointed out that some students just want to get 
revenge on a teacher for disciplining them, so they do not read the students feedback. It was said that 
experienced teachers are offended by student feedback because the participants believe that 
experienced teachers are more confident with their teaching methodology and they do not want to 
make changes to it. It was also pointed out that those teachers who do not ask students for feedback 
do not want to hear the students' opinions. 
If students constantly giving negative feedback, then it tends to form an opinion that l don’t care 
what the students are thinking, and l don’t even bother to ask them (Kersti). 
Among the teachers there were those who believed that students do not want to give feedback. The 
participants said that to students it is not important to give feedback, but to receive enough recognition 
from their teacher. It was mentioned that in the teachers’ opinion the students do not want to waste 
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any time on giving feedback, because it would come at the expense of good results in their studies as 
they would have less time to focus on lesson topics. 
Students aren’t interested in being satisfied with the lesson in long term, they want the teacher 
to be satisfied with their work and they want to receive enough appreciation (Tiiu). 
Some of the teachers who participated in the study felt that the students feedback is not important to 
them. They mentioned that student feedback was more important to them when they were starting to 
work as teachers. Now they believe that a teacher with more experience can get feedback without 
asking it. There were teachers that believed that it is not important to be satisfied with all the lessons 
and that it must be made clear to students. The teachers said that the students do not need to 
concentrate on being satisfied with the lessons, but being more satisfied their contribution and 
activities during the given lesson. It was brought out that also a person in real life cannot be satisfied 
with all the work they may have to do, and it is not important to always be satisfied. Also, there were 
opinions that if the teacher asks for feedback too often, then the students start to think that they need 
to be satisfied with everything that is going on in the classroom. 
The fact that one lesson is a little bit less interesting than the other is not at all very important 
and this should be made clear to the children in early ages. We cannot be satisfied with every 
task that we are given, and nor should we be (Tiiu). 
The teachers pointed out that the student feedback is not reliable because the students are not 
competent enough to evaluate the work of the teacher. Teachers described that in their opinion the 
teacher should make the decisions about the teaching methods, rather than to expect that students to 
give advice about the teaching methods. The teachers considered the students to be honest in their 
feedback, but the feedback itself do not give any useful information to teachers, because the feedback 
can be judgmental, rather than constructive. The teachers mentioned that if a student says, for 
example, that the lesson is boring, then it does not give any valuable information to the teacher. 
Some students may be very honest and say that they do not like art at all.  While, I'm glad they 
gave have an honest answer they still have to do it, because there is a program and a 
curriculum and there is nothing to do. So really there is also nothing to do with this kind of 
feedback (Helin). 
The teachers described that sometimes students are scared to give honest. The participants feel that 
students are often afraid to give negative feedback in either oral or written form. The teachers feel that 
as students get older they will learn to predict what kind of feedback the teachers are waiting for. It 
was also pointed out that sometimes students do not want to give feedback because they are afraid of 
the reactions of the teacher or classmates. 
They give very detailed feedback, but sometimes they are even scared to give feedback, for 
example, one student didn’t dare say that he didn’t have a pencil, they have such fears that 
prevent them from giving feedback or talking about their misfortunes. I think that there may be 
various reasons for it, for example, the fear of classmates, that can’t understand, or a sad 
experience with another teacher maybe (Helys). 
The interviewees also found that feedback from students is not reliable because the students want to 
get revenge on their teachers It was said that if there are students in the class who need to be 
continuously disciplined, then this student's feedback is likely to be negative. According to the 
teachers, some pupils give negative feedback because of a trot and they desire to get a revenge on 
the teacher. It was said that students can give unreliable feedback because they know that the teacher 
can’t to anything to stop them and that there will no consequences as a result 
There are some teachers, who say that they don’t read the annual school feedback because the 
students are trying to get revenge on the teachers (Kersti). 
3.2 Professional development 
3.2.1 Provides an input for analysing teachers’ work 
The participants presented different aspects of analyzing feedback based on the professional 
development of a teacher. They described that useful student feedback for professional development 
is constructive and free from judgement. According to the teachers it is important that feedback is 
specific and provides plenty of suggestions, and includes thoughts that the teacher would not normally 
think of themselves. Also, the teachers thought that a competent teacher can get enough feedback 
3390
from the students’ body language. On the other hand, the teachers believed that the students should 
be taught how to provide feedback and teachers should learn from other teachers, who are collecting 
feedback, how to effectively gather feedback. It was suggested that it would be useful to observe a 
colleagues' lesson, to learn from them about their feedback collecting methods in order to develop 
their own feedback collecting skills. The teachers also described how they make any collected 
feedback useful to themselves. They described that they write down the ideas that are often repeated, 
then they summarize the feedback received and then they discuss the results with the students in 
order to make sure they get the correct conclusions from the feedback. 
It might be possible for teachers to watch the lessons of those colleagues' that are collecting 
feedback in order to see what this feedback requesting looks like (Kärt). 
From the point of identifying the teacher's developmental needs, the interviewees had the opinion that 
feedback is more necessary for the inexperienced teachers, who may not have sufficient self-
confidence in their professional development and want continuous confirmation that their chosen 
method is appropriate. The teachers believe that, in order to identify a teachers’ professional 
developmental needs, students need to be asked to provide feedback about the tasks, the 
comprehensibility of the questions, and the clarity of the explanations, because the teacher may not 
be able to see incomprehensible aspects of the learning materials and teaching methods. The 
participants mentioned that feedback allowed the teacher to know how to organize the learning 
process so that students would be satisfied. The teachers described that is not enough to read 
through feedback once and then throw it away. The teachers felt that it is important to analyze 
feedback and draw conclusions from it. According to the participants the teacher must understand the 
reasons why the feedback is as it is. The teachers believe that only through the analysis, a teacher 
can act on the feedback. 
If you get feedback as a teacher, you can think through it so that you can show the material to 
the majority as they would like you to. Then the students will see, that they have a little say as 
well (Kärt). 
3.2.2 Provides an input for direct changes in teachers’ work 
The teachers who participated in the study revealed a number of aspects in feedback based changes 
in their work. They mentioned that they would make changes in their teaching if they felt that the 
feedback received was fair and objective. Teachers claim that they have also made changes in their 
behavior based on students’ feedback. For example, they have changed the way they communicate 
with their students. In one instance it was described that students gave feedback by saying that the 
teacher was screaming in lessons and, based on that feedback, the teacher has tried to speak more 
quietly with the students. The teachers also described that they have made methodological changes. 
For example, some teachers have tried to be more patient with the students and not to move forward 
with topics without consulting the students. 
The teacher can change the things that students didn’t like, if she thought that the feedback was 
fair and objective (Tiiu). 
Describing the changes based on student feedback, the interviewees also described the impact of not 
doing any modification to the teachers work. Teachers felt that if the feedback from students is 
collected by school with standard questionnaire, the results do not provide a good understanding of 
students’ opinions. For example, same teachers said that at the same time there were students, that 
asked for more homework, and students that asked for less homework. The teachers feel that based 
on this kind of feedback there cannot be implemented any changes. On the other hand, the teachers 
found that if a teacher does not develop methodically and do not apply changes in teaching then the 
teaching methods will become routine and boring for the students. 
If the teacher stays with the same methods and he does not change them at all, then he will 
become boring for the students. They already know and can prepare for them and give the 
teacher signals that are useful to them (Tiiu). 
4 CONCLUSIONS 
The aim of this study was to identify the attitudes of middle school teachers about the need for 
feedback from students, to find out how teachers explain their attitudes and to find out the teachers' 
point of view about the impact of feedback on the teachers’ professional development. 
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The following is a summary of some of the main learnings. The results of the current study reveal that 
in developing an attitude towards students feedback it is critical whether the teachers consider the 
feedback to be reliable or not. Positive attitude towards student feedback is related with considering 
the feedback to be reliable and more negative attitude is related to considering the students feedback 
to be unreliable. Recent studies have shown that the teacher's attitude towards student feedback 
determines the way in which teachers use the feedback [5] and the more the teachers believe that 
collecting student feedback helps them to improve professionally, the more student feedback they will 
collect [19]. Similar results have been found in other studies [10], [14], [15] which have shown that if a 
teacher has a positive attitude towards student feedback and they consider that feedback to be 
reliable then they are more open to students’ suggestions [5], [15]. On the other hand, if a teacher has 
a negative attitude towards student feedback than that teacher also considers students feedback to be 
unreliable and that students are not competent enough to give feedback. The author of this article 
suggests that one way to make student feedback more valuable to teachers it to prioritize more 
student feedback at the time when the teacher is starting their career. This would potentially increase 
the chance that in the future the teachers would view students' feedback as a source of reliable 
information. 
The interviewees mentioned that the importance of student feedback relied on giving teachers 
information about teaching and also improving cooperation between the teacher and the students. 
Recent studies [4], [5], [10], [19] have found that student feedback offers important information about 
the quality of teaching. The author of this article feels that based on various studies, there is sufficient 
evidence that students provide reliable feedback, and the feedback can be useful for the teacher in 
planning their work and making teaching more effective. But still there are teachers that point out a 
lack of time as an obstacle in collecting student feedback. In the teachers’ opinion the students do not 
want to waste any time on giving feedback, because it may come at the expense of lower results in 
their studies because there would be less time to focus on lesson topics. On the other hand, some 
teachers pointed out that asking for feedback does not have to be time consuming, there is enough 
time to ask feedback for a few minutes in every lesson. On the opinion of the author of this article it is 
important to ask student feedback although working as a teacher can be intensive and it may seem to 
teachers that asking feedback can take a lot of time. By asking for feedback the teacher does not have 
to wonder about the needs of improvement, because the student feedback is already providing 
information about it. A recent study [19] have shown that teachers want more feedback from students 
if they believe that the feedback is useful to them and that it supports their professional development. 
The current research pointed out that for some interviewees the student feedback is not considered 
reliable because they had an opinion that the students are trying to get a revenge on teachers by 
giving negative feedback. It was said that if there are students in the class who need to be 
continuously disciplined, then this student's feedback is likely to be negative. Similar results have been 
found in recent studies [14], [20], that indicate that the teachers feel that students get revenge on a 
teacher by giving a negative feedback. Also, researchers have found that teachers do not consider the 
students to be competent enough to give feedback about teaching. The author of this article feels that 
a negative feedback is also needed and valuable in supporting teachers’ professional development. 
For example, if the feedback from students actually includes negative feedback from a student that the 
teach knows is out for revenge, the teacher can analyze why the student felt this way. The author 
considers that it could be possible to prevent conflicts by constantly asking for student feedback and 
knowing the students’ suggestions about teaching. 
The results of the study also revealed that according to teachers, feedback for professional 
development can be useful and constructive when it is free from judgement. It is important for the 
interviewees that the feedback is specific, provides plenty of suggestions and includes thoughts that 
the teacher did not come up with. Also, the teachers thought that a competent teacher can get enough 
feedback from a students’ body language. In recent study [1] with teachers pointed out that the 
teachers also felt that the student feedback is useful for professional development, but on the other 
hand the teachers said, that they do not know how to ensure their professional development, although 
they understand that they need to improve their teaching skills. 
The author of article believes that the teachers think that they know the students’ opinions based on 
previous experiences in similar situations, but without asking students, one cannot be sure of the 
students' opinions. For example, a teacher might assume that students do not want to have homework 
and prefer the schoolwork to be done during lessons, but when students are asked for feedback about 
it, it turns out that there are also those students who still want to work at home to expand their 
knowledge. So, without asking for feedback it cannot be known. 
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The results of the current study reveal that teachers that are more experienced, find the students 
feedback offensive because they have improved their methods for many years and they do not 
approve of the criticism about their work. There were also teachers who claimed that students’ 
opinions did not really matter, because in real life students would never be satisfied with every 
assignment and that it must be taught to students from early on that it does not matter. Recent studies 
[5], [15] also claim that in the teachers’ opinion the student feedback cannot be trusted because 
students are not competent enough to give feedback. In recent studies [2], [21] the students feel that 
teachers do not appreciate feedback from students. 
In the opinion of the author the students and their perceptions are changing over time and therefore, 
one cannot believe that once the teacher has identified the opinions of the students then there is no 
need to collect student feedback in the future. Asking feedback from students should be taking place, 
no matter how much experience the teacher may have. Unfortunately, there were interviewees in the 
current study that felt the need for student feedback only when they were just starting out as teachers 
and now that they are more experienced they feel that there is no need to collect student feedback. A 
recent study [4] with teachers showed also that one of third of beginner teachers felt the need for 
professional development and for student feedback. Out of the more experienced teachers only 20% 
admitted that they have room for professional development.  Asking for student feedback is of high 
importance to both new teachers and to more experienced teachers because there is always an 
opportunity to develop professionally. 
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